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ABSTRACT 
 
Anisah Azhar. 2018. The Effectiveness of Picture Series in Teaching writing at Seventh 
Grade Students of MTs N Mlinjon Klaten. Thesis. English Education Department, Islamic 
Education and Teacher Training Faculty.  
 
Advisor : Muntaha, M.Pd 
  
Key Words : Writing, Picture Series, Procedure text 
  
Media is important in teaching and learning process. It helps teacher deliver the 
material more effective. Picture series as the media that can help to develop students 
imagination of the chronological events in the story immediately can be used to teach 
writing as writing is the process of thinking to invent ideas, thinking about how express 
into good writing and arranging the ideas into statement and paragraph clearly. Therefore, 
the objective of the research is to know the effectiveness of Picture Series to teach writing 
at seventh grade of MTs N Mlinjon Klaten.  
This research is a quantitative and uses experimental design. This research was 
carried out in MTs N Mlinjon Klaten. The population of the research was the seventh 
grade student of MTs N Mlinjon Klaten. The researcher chose class VII G and VII H as 
the sample of the research. The class VII G as the experimental group was taught using 
picture series and class VII H as the control group was taught using cue card. In 
collecting the data, the researcher used pretest, treatment and posttest with essay as 
scoring. Then data were analyzed using T-test.  
The mean score of posttest of the experimental group is 79.23 while the mean 
score of posttest of control group is 72.88. The result of T-test above Tvalue > Ttable. 
that was 9.436 > 2.000, and also can read in p-value (sig 2-tailed) < 0,05. That was 0,000 
< 0,05. So, with those can be concluded that Null Hypothesis (Ho) was rejected and 
Alternative Hypothesis (Ha) was accepted. It means that there was significant difference 
in achievement of writing text between students taught by Picture Series in teaching 
writing text. The findings of this research are first the score is increasing after students 
are taught using Picture Series. Second Picture Series has significant different on the 
seventh grade students’ writing skills of MTs N Mlinjon Klaten in academic year 
2017/2018. From that finding, it can be concluded that Picture Series is recommended to 
teach Writing to junior high school level. So, Picture Series is effective to use by the 
teacher in teaching writting.  
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CHAPTER I 
INTRODUCTION 
 
A. Background of Study 
Language is used for many kinds of purposes, Fauziati (2010:9) states 
that language is use to express thoughts and ideas. It encodes and externalizes 
our thought. Every language is different, based on country and culture and 
every country has first language. There are four skills in English namely 
listening, speaking, reading, and writing. English is one of compulsory lessons 
for the students in the school.  
Brown (2001:232) stated that there are four language skills that have to 
be mastered by students, namely listening, speaking, reading, and writing. 
Writing is the ways students express the idea, though, share the information, 
and their experience to other in written communication. Writing is essential 
language reinforcing skill and a crucial ability because a means of learning, 
developing and refining language ability. Writing is a productive skill. It is 
very useful for students because it can convey their message through their 
minds in the written form. Based on Flynn and Stainthorp (2006:55) writing 
has a communicative function. We write to communicate for others or for 
communicate to ourselves. 
Furthermore, a good writing will make the reader easily understand the 
content of the text and to avoid misunderstanding and ambiguity among the 
readers. Nunan (2003:88) states that “Writing is the process of thinking to 
create idea, thinking about how to express into good writing and arranging the 
ideas into statement and paragraph clearly. In writing a text, the writer can 
deliver their message to others. The purpose of teaching English for Junior 
High School is to develop communicative competence in spoken and written in 
order to reach literacy level that can be realized through four skills.  
The students of Junior High School are expected to create many kinds 
of text in the form of descriptive, procedure, report, recount, and narrative. The 
texts consist of grammatical sentences, acceptable expression, and culturally 
acceptable in the English culture (Depdiknas,2003:5). Then, students felt 
difficult in learning English especially for writing, because they assume that 
writing is boring activity and unattractive thing. They are often afraid of 
making mistake, in the diction, grammar and structure of paragraph. It means, 
ideally in writing the students should be able to adjust the content with its title, 
to make relationships in text, use correct grammar, use correct vocabulary, and 
write a text with correct punctuation and capitalization. 
Based on syllabus, there are some kinds of texts that are taught at Junior 
high school, one of them is procedure text. The pre-research in MTs N Mlinjon 
Klaten shows there were a lot of student who have difficulties in writing 
English. The researcher conducted the research at MTs N Mlinjon Klaten to 
students of seventh grade and the researcher want to know how seventh grade 
students’ achievement in writing procedure text. 
Besides that, the researcher also found that there are so many kinds of 
media in teaching writing such as animal video, cue card, mind mapping, 
picture series, etc. Media is one of important things in teaching and learning 
process. Media in teaching and learning process can make students more enjoy 
and attractive to learn English. Based on Richards, et.al. (2002:337) in 
language teaching, teaching materials which involve the use of different kinds 
of media such as visual and printed media, are sometimes known as 
multimedia or mixed media.  
Muhibbudin (2016) on his journal stated that the picture series media 
gave a significantly better writing performance than those who were taught by 
the traditional media. Mochtar (2005) stated on his journal that it was found the 
ability of all students gained good improvement by using picture series. The 
result of study was able to improve student writing skill. 
Wright (1997:87) stated that picture series are pictures, which show 
some action or event in chronological order, it can be used to depict a process 
how to make something. Harmer (2004:187) adds that pictures are often used 
to present situation to help the students work with grammar and vocabulary. 
One of media can be used in teaching writing is picture series. That there are 
some advantages of using pictures: a) They are inexpensive and widely 
available, it means pictures does not expensive, and simple pictures can used as 
media that easy to get, e.g: from newspaper or from magazine; b) they provide 
come on experiences for an entire group; some picture has different definition 
from each people; c) the visual detail make it possible to study object which 
would turn back to be impossible; d) they can help to prevent and correct 
disconcertion; e) they offer a stimulus to further study, reading and research 
visual evidence is power tool; f) they help to focus attention and to develop 
critical judgment. Picture Series is useful media for students to give not only 
brainstorming but it also one of media which can help the students to develop 
their idea in writing a text.  
Another good media to teach students’ writing skill is Cue Card. 
According to Harmer (2001:178-179) stated cue card is card with words or 
picture on it, which is use to encourage the students to respond. It will help the 
teacher in the teaching process. Cue card has many advantages when it is 
implemented in writing text. The advantages are: (1) It can make students 
easier to generate the word needed in writing, (2) It is a media for the students 
to express their ideas in writing text, (3) It can stimulate mind, feeling, and 
attention of the students. 
Based on the explanation above, the researcher teach using Picture 
Series in experimental class and control class is used cue card. The researcher 
would like to conduct of “The Effectiveness of Using Picture Series in 
Teaching Writing Seventh Grade of MTs Negeri Mlinjon Klaten In Academic 
Year 2017/2018. 
 
B. Identification of Problem 
Based on the background of the study above, the researcher can identify 
many problems why the students’ writing skills of the seventh grade of MTs N 
Mlinjon Klaten are still on medium score. They are follows: 
1. The students have less motivation in learning process.  
2. The students are not interest in writing. 
3. The students need other media to learn English especially writing skill. 
4. The picture series as media influences the students writing skill. 
 
 
C. Problem Limitation 
The limitation in this research is focused on the effectiveness of using 
picture series in writing skill at MTs Negeri Mlinjon Klaten. The subject of the 
research is seventh grade of that school. The researcher chooses this media 
because in Picture series media there are any positive advantages to write the 
text in the learning process. Picture series media will be used to teach the 
students in experimental group, meanwhile the control group will be taught by 
using cue card media. Therefore, this research is conducted to find out whether 
there is a difference between students taught by using Picture series media and 
student taught by using cue card media.   
D. Research problem 
Based on the background of the study, the statement of the problem can 
be formulated as follow: How effective is Picture Series Media in teaching 
writing at the seventh-grade students of MTs N Mlinjon Klaten? 
E. Objectives of the Research 
The study is aimed at finding the answers to the question stated in the 
statement of the problem. Therefore, the objective of this study is to know 
whether Picture Series Media is effective to teach writing at Seventh Grade of 
MTs N Mlinjon Klaten in academic year 2017/2018. 
F. Benefit of the Research 
There are two kinds’ benefit which become the researcher’s concerned 
they are theoretical benefit and practical benefit. After this research is done, the 
research hopes: 
1. Theoretical Benefit 
The result of this research will give a contribution to the 
development of educational world particularly to the process of teaching 
writing in Junior High School especially at the seven grades. 
2. Practical Benefit  
a. For the researcher 
This research is to know the effectiveness of Picture Series to teach 
writing at the seventh-grade students of MTs N Mlinjon Klaten.  
b. For English teacher 
This research will be known that the picture is more effective media in 
teaching descriptive writing. For students, they will active in English 
class and know that picture more effective media to learn descriptive 
writing. 
c. For the students 
Result of this research can increase the quality of the students, 
especially in learning writing so they can be more motivated to develop 
their abilities. 
d. For the school 
The result of this research can be used as a point in teaching and 
learning activity in classroom 
G. Definition of Key Term 
1. Writing  
Writing is the process of thinking to invent ideas, thinking about how to 
express into good writing, and arranging the ideas into statement and 
paragraph clearly (Nunan 2003:88).  
2. Media  
Media are anything that carries information between a source and a 
receiver. Media can also be said as a device that helps the teacher in 
teaching process (Smaldino, Lowther, and Russell, 2008:6) 
3. Picture Series 
A picture series is a number of related composite pictures linked to 
form a series of sequences. Hence, it is main function is to tell a story or 
sequence of events (Yunus, 1981:26) 
4. Cue Card 
Harmer (2001:178-179) states that cue card is card with words or 
picture on it, which is used to encourage the students to respond. 
5. Procedure Text  
Anderson and Katty (2003:50) state that procedure text is a piece of 
text that gives us instruction for doing something.  
 
  
 
CHAPTER II 
THEORETICAL REVIEW 
 
A. Review on Writing 
1. Definition of Writing 
Writing is a creative process because it is a process of reaching out for 
one‟s thought and discovering them. Writing might be said as putting ideas 
into written form and process of expressing idea. However, is not a simple 
process because it requires mastery not only on grammatical and rhetorical 
device but also of conceptual and judgmental elements Spratt et.al.  
(2005:26), writing is an activity on which people communicate the message 
by making signs in a page. It means that in a writing activity, people should 
express their message or idea which is represented by some signs such as 
letters and punctuation. These letters are combined into words, words into 
sentences, and sentences into paragraphs. In order to be able to write, people 
should think about what messages that they want to express and to whom 
their messages are being communicated. 
Writing is one of basic skills which is enables students to express their 
idea in written form. The definitions of writing are variously stated by some 
experts. According to Rivers (1981:294), writing is conveying information 
or expression of original ideas in a consecutive way in the new language.  
On the other hand, Oshima, Alice and Hogue (1997:2), writing a 
progressive activity. This means that when you first write something down, 
you have already been thinking about what you are going to say and how 
you are going to say it. Then after you have finished writing, you read over 
what you have written and make changes and corrections. Form the 
statement above, we know that writing is never a one-stop action, it is a 
process that has several steps. 
Brown (2001: 336), claimed that writing is a thinking process. 
Furthermore, he states that writing can be planned and given with an 
unlimited number of revisions before its release. Nunan (2003:88) define the  
Based on the theories of writing, it can be concluded that writing is a 
process writing is the process of thinking to invent ideas, thinking about 
how express into good writing and arranging the ideas into statement and 
paragraph clearly.of thinking to invent ideas, thinking about how to express 
into a good writing, and arrange the ideas into statement and paragraph 
clearly. Writing deals with the word in which the words are formed in 
sentences and the sentences are combined to make a text.  
2. Micro and Macro Writing Skill  
Brown (2004:220), states that micro-skill are related to imitative and 
intensive types of writing task whereas macro-skills are related to 
responsive and extensive writing. The descriptions as follows: 
a. Micro-skill 
1) Produce graphemes and orthographic pattern of English; 
2) Produce writing at an efficient rate of speed to suit the purpose; 
3) Produce an acceptable core of word and use appropriate word order; 
4) Use acceptable grammatical system (e.g. tense, agreement), pattern, 
and rules; 
5) Express a particular meaning an different grammatical forms,  
6) Use cohesive devises in written discourse 
b. Macro-skills 
1) Use the rhetorical form and conventions of written discourse; 
2) Appropriately accomplish the communicative function of written 
text according to forms and purpose; 
3) Convey link and connection between events, and communicate such 
relations as main idea, supporting idea, new information, given 
information, generalization, and exemplification; 
4) Distinguish between literal and implied meanings when writing; 
5) Correctly convey culturally specific references in the context of the 
written text; 
6) Develop and use a battery of writing strategies, such as accurately 
assessing the audience‟s interpretation, using prewriting devices, 
writing with fluency in the first draft, using paraphrase and 
synonyms, soliciting peer and instructor feedback, and using 
feedback for revising and editing. 
3. Types of Writing 
According to Setiyadi (2006:69) there are four types of writing: 
imitative writing, dictation, guided writing, and controlled writing. And 
controlled writing has three types: there are controlled position, directed 
position, and free composition.                              
a. Imitative writing 
The beginning language of learners begins writing by copying 
materials that they have already mastered by hearing, speaking and 
reading. The materials may be the text that they have memories. Since 
in this writing language learners only “imitate”, they write groups of 
words, sentences or phrases rather than single words.  In this case, 
students have to re-write again what they have got. Like after hearing, 
speaking and reading. 
b. Dictation. 
After language learners have had sufficient practice in imitative 
writing, they may begin with dictation. The materials can be the 
dialogue that they have memorized. The teacher can read sentences or 
parts of the dialogue and the language learners fail the missing words or 
phrases, by having dictation, language learners practice having aural, 
comprehension and spelling correctly. The procedure of dictation may 
be as follows the language teacher reads the text three times. During the 
first reading, the language learners listen carefully and make no attempt 
to write. In the second reading, which is done more slowly, language 
learners write. In the third reading, the teacher reads the text at normal 
speed again and the language learners make some necessary 
corrections.  
c. Guided Writing  
Guided writing is the third step for increasing writing after 
language learners have practiced imitative writing and dictation. In 
guided writing the language teachers guided language learners to write 
short responses. The procedure of guided writing may take various 
forms:  1) the teacher reads a passage twice and then he/she makes, 
incomplete statements based on the passage, language learners 
complete the statement. 2) The teacher reads a passage twice and asks a 
number of questions. Language learners write the answer to each 
question. 3) The teacher reads the passage twice and asks the language 
learners to rephrase in their own words. Language learners write each 
passage and read the teacher in their own words. 4) The teacher reads a 
passage twice and asks language learners to change the tense, from 
simple present tense to simple past tense. Language learners change all 
sentence in the passage. 5) The teacher reads some questions and 
language learners write a composition based on the question.  
d. Controlled Writing  
Like the previous steps of writing, controlled writing is also 
developed from a dialogue. It is similar to rewriting but in this writing 
language learners change a passage from dialogue narrative or vice 
versa. Controlled writing may take a form of I letter. This step may be 
given to more advanced learners after they have been given 
considerable practice in controlled writing. Writing a composition 
language, learners are required to have imagination or ideas, knowledge 
of the target language, including words and expressions. 
4. Aspects of Writing 
Langan (2005:12) suggests the writing is a skill that requires a god 
mastery of the language. Writing requires more training to express ideas 
into a text compared with other language skills. It includes the organization 
of words, phrase, clause and sentence into a coherent and cohesive 
paragraph and texts. According to Ur (1996:163) there are some aspects of 
writing. They are neat handwriting, correct spelling and punctuation, 
acceptable grammar, and careful selection of vocabulary. Nunan (1989:7) 
states that successful writing involves some criteria: content, format, 
sentence structure, vocabulary, punctuation, and spelling. In addition, 
Hughes (1996:91-92) mentions that there are five aspects of writing as 
follows: grammar, vocabulary, mechanics (punctuation, spelling, and 
capitalization), fluency, and organization. 
Jacob (in weigle, 2002:115) states that students writing skill refers to 
the student competence in applying the components of writing including 
content, organization, vocabulary, language use (grammar), and mechanics. 
The upshot of the compositional nature of writing has produced writing 
pedagogy that focused students on how to generate ideas, how to organize 
them coherently, how to use discourse markers, and rhetorical conventions 
to put them cohesively into a written text, how to revise text for clearer 
meaning, how to edit text for appropriate grammar, and how to produce 
final product (Brown, 2001:335). Brown (2004: 244-245) process that there 
are six categories to evaluate writing: organization, content, language use 
(grammar), vocabulary, and mechanics. 
5. Teaching of Writing 
Teaching writing for students is how to teach them to able to 
communicate in written form as well in order to make others understand 
what they have written. Learning writing is not easy for students in process 
of learning. Richard and Renandya (2002:303) said, “Writing is the most 
difficult skill to be mastered by students. For some students the difficulty is 
not only in organizing idea, but they also get a difficulty in determining 
ideas what they want to write. 
Teaching writing is not an easy task to teach with no many elements 
that have to be considered and understood. Richard and Renandya 
(2002:303) mentioned, “There are some guidelines based on what we have 
long known to be the key participles of course design, which include some 
consideration of course goals, theories, content, focus, syllabus, materials, 
methodology, activities, and course evaluation.” Teacher has to create a 
guideline in teaching writing well. They have to write a good guideline 
which is suitable with four basic stage-planning, drafting, revising, and 
editing. Importantly, teaching writing should be appropriated with all 
aspects which can improve students‟ ability. 
6. Process Writing  
According to Harmer (2004:4), writing process is the stages a writer 
goes through in order to produce something in final written form. This 
process may be affected by the content (subject matter) of the writing, the 
type of writing (shopping list, letters, essays, reports, or novels), and the 
medium it is written in (pen and paper, computer word files, live chat, etc.). 
But in all of these cases it is suggested that the process has four main 
elements: 
 
a. Planning  
Written have to think about three main issues. In the first they have 
to consider the purpose of their writing since this will influence (almost 
other things) not only the type of the text they wish to produce, but also 
the language they use, and the information they choose to include. 
Secondly, experienced writers think of the audience they are writing for, 
since this will influence not only the shape of writing (how it is laid out, 
how the paragraphs are structured, etc.) but also the choice of language 
whether, for example it is formal or informal in tone. Thirdly, writers 
have to content structure of the piece that is, how best to sequence the 
fact, ideas, or arguments which they have decided to include.  
b. Drafting  
We can refer to the first version of a piece of writing as draft. This 
first „go‟ at the text is often done on the assumption that will be amended 
later. As the writing process proceeds into editing, a number of drafts 
may be produced on the final version.  
c. Editing (reflecting and revising)  
Once writers have produced a draft they then, usually, read through 
what they have written to see where it works and where it doesn‟t. 
Perhaps the order of the information is not clear. Perhaps the way 
something is written is ambiguous or confusing. They may than move 
paragraphs around or write a new introduction. They may use a different 
form a word for a particular sentence. More skilled writers tend to look at 
issue of general meaning and overall structure before concentrating on 
detailed features such as individual words and grammatical accuracy. 
The letter two are, of course, important and are often dealt with later in 
the process. Reflecting and revising are often helped by other readers (or 
editors) who comment and make suggestions. Another reader‟s reaction 
to piece of writing will help the author to make appropriate revisions.  
d. Final version  
Once writers have edited their draft, making the change they 
consider to be necessary, they produce their final version. This may look 
considerably different from both the original plan and the first draft, 
because things have changed in the editing process. But the writer is now 
ready to send the written text to its intended audience. 
7. Characteristics of Good Writing 
In writing there are three some characteristic of a good paragraph, 
such as: topic sentence, supporting sentence, and concluding sentence. 
These sentences should develop the main idea. The specifications are as 
follows. 
a. Topic Sentence 
A well-organized paragraph has topic sentence that aims to supports 
or develops a single idea. Moreover, Zemach and Islam (2005: 14) state 
that a good topic sentence should include one clear topic or an opinion or 
idea of the topic. Topic sentence has impartial function that are 
substitutes or supports an essay‟s thesis statement, unifies the content of 
a paragraph and directs the order of the sentences and advices the reader 
of the subject to be discussed and how the paragraph subject will discuss 
it. Moreover, a topic sentence contains controlling ideas which limit the 
scope of the discussion to ideas that are manageable in a paragraph. 
b. Supporting sentence 
The sentences that follow expand upon the topic, using controlling 
ideas to limit the discussion. The main idea is supported by a) evidence 
in the form of facts, statistics, theoretical probabilities, reputable, 
educated opinions, b) illustrations in the form of examples and extended 
examples, and c) argumentation based on the evidence presented. 
Furthermore, Zemach and Islam (2005: 58) state that ideas and sentence 
need to be ordered logically. It can be done by arranging sentence that 
are parts of the same ideas go together. Sentence can go in chronological 
order; moreover, one way to organize writer‟s supporting sentence is to 
decide which ideas are most important. Writer‟s often put the most 
important ideas last in a paragraph, so the strongest sentences are the last 
ones the readers see. 
c. Concluding Sentence 
Concluding sentence is a sentence at the end of the paragraph which 
summarizes the information that has been presented. The conclusion is 
the writers‟ last chance to make their part clear. The concluding 
paragraph consist of a) a summary of the main points, or a restatement of 
writer explanation in different word, b) writer‟s final comment on the 
subject based on the information they have provided. Some essential 
facts which make the writing are complex, such as unity and coherence. 
Both of them are important for the reader for they will make the readers 
be easier to understand the contents of paragraph itself. 
8. Genres of writing 
There are twelve genres of writing based on Gerod and Wignell's 
opinion, they are: 
1. Spoof: to retell and event with a humorous twist 
2. Recount: to retell event for the purpose of informing 
3. Report: to describe the way things are with references to arrange of 
natural, made and social phenomena in our environment 
4. News items: to inform readers, listeners, or viewers about event of the 
day with are considered news worthy or important 
5. Exposition: to argue for or against a social issue 
6. Anecdote: to share with others and account of an unusual or amusing 
incident 
7. Narrative: to tell a story that something goes wrong 
8. Procedure: to tell someone do something and how to do it. Besides, 
procedure is also to describe how something is accomplishing through 
a sequence of action or steps 
9. Description: to describe particular person, place, or thing 
10. Explanation: to explain process involved in the formation or working 
of natural or social cultural phenomena 
11. Review: to critique an art work or event for a public audience 
Besides, Frans Sayogie mentions there are four types of writing, they 
are: expository writing, descriptive writing, argumentative writing, and 
narrative writing. They are follows: 
a. Expository writing  
Expository writing is a kind of writing that aims to clarify, to 
explain, to teach, or to evaluate issue. The author tries to give 
information or sign to reader by developing idea with giving an example, 
process, cause, and result, classification, definition, analyses, compare, 
and contrary. 
b. Descriptive writing  
Starting form etymology, the word “description” is derived from 
word: describe, meanings a hint or to write about. Thus, the word 
description means something that is being traced or drawn. It is referring 
to aim of description to describe a particular person, place or thing. In 
other word description text also defined as a kind of writing that it used 
to describe about a person, object, appearance, scenery, or phenomenon. 
The generic structure of description is identification and description 
c. Argumentative writing 
Argumentative writing is a kind of writing that aims to prove the 
truth or untruth of a statement or situations. The writer tries to show the 
empirical data by giving a logical appeal, pathetic or affective appeals, 
such as authority, empirical data, logical appeals, and values or attitude. 
 
 
d. Narrative writing 
Narrative original from “to narrate” means to tell. This is the kind 
of writing that means to tell a story. It can used to introduce or illustrate a 
complicated subject which writer often uses narration to provide a 
detailed, personal account of “what happened”. It deals with problematic 
events which lead to a crisis or turning point of some kind, which in turn 
finds a resolution. 
Based on the theory above, the researcher conclude there are six 
genre of writing in generally, such as: descriptive writing (to describe 
something), expository writing (to give directions, sequence steps, 
compare one thing to another, explain cause and effect, or describe 
problems and solutions), journals and letters (to share news, explore new 
idea, and record notes), narrative writing (write stories about events in 
their own lives, and create original stories), persuasive writing (winning 
someone to own viewpoint or cause using appeals to logic, moral, 
character and emotion), and the last poetry writing (create word picture 
and play with rhyme other stylistic devices). 
9. Reason of teaching writing  
Harmer (1998:79), the reason for teaching writing to students of 
English as foreign language includes:  
a. Reinforcement 
Some student acquires language in a purely oral way, but most of 
the benefit greatly from seeing the language written down. Students 
often find it useful to write sentences using new language shortly after 
they have studied it.  
b. Language Development  
The actual process of writing helps learners to learn as they go 
along. The mental activity they have to go through in order to construct 
proper written texts is all part of the ongoing learning experience.  
c. Learning style  
Writing is appropriate for learners who take little longer time at 
picking up language just by looking and listening. It can also be quiet 
reflective activity instead of the rush and bother of interpersonal face-
to-face communication.  
d. Writing as skill  
Teaching writing is a basic language skill just as important as 
speaking, listening, and reading. Students need to know how to write 
letters, how to reply advertisement etc. They also need to know some of 
writing‟s special conventions such as punctuation, paragraph 
construction etc.  
Therefore, teaching writing as a basic language skill can be considered 
as reinforcement, language development, learning style and skill to the 
students. Here the teacher has an important role to encourage student 
participation to be personally involved in order to make a meaningful 
learning experience of writing. The reason of teaching writing use for 
seventh grade in junior high school to develop their writing skill by using 
picture series in procedure text.  
10. The Scoring of Writing Assessment 
Genesse and Upshur (1996: 207) suggest general categories which are 
often used for the evaluation of students writing, namely content, 
organization, vocabulary, language use or grammar, and mechanic. They 
also give numeral scores for each of the above categories adapted from 
Heaton (1988:146) as follow: 
Table 2.1. Scoring Writing Assessment 
Aspects Score Criteria Description 
Content 
30 – 27 
Excellent to 
Very Good 
Knowledgeable, substantive 
development of thesis, relevant to 
assigned topic. 
26 – 22 
Good to 
Average 
Sure, knowledge of subject, adequate 
range, limited development of thesis, 
mostly relevant to topic but lacks detail. 
21 – 17 Fair to Poor 
Limited knowledge of subject, little 
substance, in adequate development of 
topic. 
16 – 13 Very Poor 
Doesn‟t show knowledge of subject, no 
substantive, not pertinent, or not enough 
to evaluate. 
Organizatio
n 
20 – 18 
Excellent to 
Very Good 
Fluent expression, ideas clearly 
stated/supported, succinct, well 
organized, logical sequencing cohesive 
 
17 – 14 
 
Good to 
Average 
Somewhat choppy, loosely organized but 
main ideas stand put, limited support, 
logical but incomplete sequencing. 
13 – 10 Fair to Poor 
Non-fluent, ideas confused or 
disconnected, lacks logical sequencing 
and development. 
9 – 7 Very Poor 
Does not communicate, no organization, 
or nor enough to evaluate. 
Vocabulary 
20 – 18 
Excellent to 
Very 
Good Sophisticated range, effective 
word/idiom choice and usage, word form 
mastery, appropriate register 
17 – 14 
 
Good to 
Average 
Adequate range, occasional errors of 
word/idiom form, choice, usage, but 
meaning not obscured. 
13 – 10 
 
Fair to Poor 
Limited range, frequent of word/idiom 
form, choice, usage, meaning confused 
or obscured. 
9 – 7 
 
Very Poor 
Essentially translation, little knowledge 
of English vocabulary, idioms, word 
form, or not enough to evaluate. 
Language 
Use 
25 – 22 
Excellent to 
Very Good 
Effective and complex constructions, few 
errors of agreement, tense, number, word 
order/function, articles, pronouns, 
prepositions. 
21 – 18 
 
Good to 
Average 
Effective but simple constructions, minor 
problems in complex constructions, 
several errors of agreement, tense, 
number, word order/function, articles, 
pronouns, prepositions, but meaning 
seldom obscured. 
17 – 11 
 
Fair to Poor 
Major problems in simple/complex 
constructions, frequent errors of 
negation, agreement, tense, number, 
word order/function, articles, pronouns, 
prepositions and/or fragments, run-ons, 
deletions, meaning confused or obscured. 
10 – 5 
 
Very Poor 
Virtually no mastery of sentence 
constructions rules, dominated by errors, 
doesn‟t communicate, or not enough to 
evaluate. 
Mechanics 5 Excellent to Demonstrates mastery of conventions, 
Very Good few errors of spelling, punctuation, 
capitalization, paragraphing. 
4 
Good to 
Average 
Occasional errors of spelling, 
punctuation, capitalization, paragraphing, 
but meaning not obscured. 
3 Fair to Poor 
Frequent errors of spelling, punctuation, 
capitalization, paragraphing, poor hand 
writing, meaning confused or obscured. 
2 Very Poor 
No mastery of conventions, dominated 
by errors of spelling, punctuation, 
capitalization, paragraphing, hand 
writing illegible, or not enough to 
evaluate. 
 
B. Review on Picture Series  
1. Definition of Media 
Media is one of important things in teaching and learning process. 
Media in teaching and learning process can make students more enjoy and 
attractive to learn English. According to Richards et.al (2002:337) in 
language teaching, teaching materials which involve the use of different 
kinds of media such as visual and printed media, are sometimes known as 
multimedia or mixed media. According to Smaldino et.al (2008:6), media, 
the plural form of medium, are means of communication. In addition, they 
state that media are anything that carries information between a source and a 
receiver. Media can also be said as a device that helps the teacher in 
teaching process. 
 Media have an important role in teaching and learning process, 
because it is a device to transfer material from the teacher to the students. 
media are everything that can transmit learning materials from the sources 
based on a certain plan in order to create a helpful learning process so that 
the receivers can learn effectively and efficiently. In teaching writing, 
teachers need to select appropriate media in order to maintain students‟ 
writing process effectively. The use of effective media will support an 
effective teaching and learning process. 
2. Definition of Picture Series  
Pictures is a representation of anything (as person, a landscape, a 
building) upon canvas, paper, or other surface, produced by means of 
painting, drawing, engraving, photography, etc. A representation in colors, 
Raimes (1983:27) states, the picture series is drawing, photographs, posters, 
slides, cartoons, magazines advertisements, diagrams, graphs, tables, chart, 
and maps. Wright (1997:2), picture are not just an aspect but through their 
representation of places, objects and people they are in essential part of the 
overall we must help our student to cope with. On the other hand, Yunus 
(1981:34) states, a picture series is a number of related composite pictures 
linked to form a series of sequences. Hence, it is main function is to tell a 
story or sequence of event. So, the researcher uses the picture series for 
seventh grade junior high school. 
 
3. Concept of Picture Series  
As the concept of picture series as media in the teaching writing the 
researcher creates some steps in the teaching writing text such as the 
followings: teacher will show the example of picture series, and then 
explain the function to the students. Then the teacher will ask the students 
whether they have questions or not about the picture series. The last, teacher 
will ask them to write a descriptive writing by using picture series.  
The consideration of the use of picture series is because students are 
usually interested in new things which can encourage them to pay attention 
and learn about it. They also can imagine the chronological events of the 
story in the picture immediately.  
4. Steps of Teaching Picture Series Media 
According to Wright (1989:24-25,41), the ways of teaching writing by 
using pictures series are: 
a. Write Anything You Know 
1) The teacher shows a picture in class about procedure text randomly. 
2) Students write down any words they can think of related to the 
pictures in series. 
3) Students combine the words into phrases and sentence. 
b. Recombination 
1) The students look at the pictures in series showing a certain scene, 
2) The teacher asks a variety of questions focusing on a teaching point 
based on the pictures in series. 
3) The teacher introduces a sentence pattern, 
4) The students take the pattern and find different ways of applying it to 
the pictures in series.  
The step of picture series use for the material of procedure text. 
Procedure text is, the text that explains about the step or procedure 
how to make something so the researcher combines the step of 
picture series and the step-in procedure text. 
5. The advantages of Pictures Series  
As an interesting media, picture series have some advantages. First, 
picture series can motivate students in writing. Second, picture series inform 
the students about the object, and event relation. Third, is it can train the 
students to arrange the story. And the last one, it can facilitate the students 
to expand the story Picture series that will be presented in teaching process 
can be made by a teacher or himself or take a book, magazine, internet or 
other sources. The picture series that will be used have to be adjusted with 
students‟ knowledge level and with the materials which will be delivered. 
Based on the explanations above, it can be concluded that the position of 
picture series in solving the problems of writing in terms of: 
a. Overcoming lacking of vocabulary. Picture series can promote many 
vocabularies for the students. We know that the actions on the pictures 
and other details of the pictures, of course can add the new vocabularies 
for them. 
b.  Reducing grammatical mistake. From the picture series the teacher can 
mention some action verbs and ask the students to make the sentences 
based on the words in past form. 
c.  Generating idea organization. Some students often think that it is hard 
to get an idea to build their sentence. And here picture series contain of 
many actions that can be applied as idea or to provoke the students in 
imagining something, so the students do not get stuck in the middle of 
writing because they know what they should do first, after, and then, 
and soon.  
C. Review on Cue Cards 
1. Definition of Cue Cards 
Cue cards are one of media in teaching. Cue card is a card that has 
some sentences as cues.  Mora (1994) states that cue card is a card with 
picture and it has cue words to help the students initiate conversation. It 
means that the content in the card is not explicitly explained. The students 
must develop the clue in the card to make some sentence. In line with this 
idea, Harmer (2001:178-179) states that cue card is card with words or 
picture on it, which is used to encourage the students to respond. It means 
that cue card is a teaching media that can be used by the teacher to teach 
many kinds of material.  
Cue card can make student easier to get idea from the note in the cue 
card. When the students understand the note in the cue card, they will be 
able to generate idea by themselves. Brown (2003:226) states that picture-
cued activities offer a nonverbal means to stimulate written responses.  
2. Procedures of Cue Card in Teaching Writing 
According to Bazo (2007), cue cards can be implemented in some 
activities in teaching and learning process. First, the teacher prepares one 
envelope (10 cards), then the teacher gives the students guidance as to the 
sort of questions they should ask and the students work. Second, this 
activity is the teacher prepares an envelope (10 cards). The students work 
in individual and follow the instructions from the teacher. Put the cue 
cards on the table. Third, this activity is “fast”. The teacher prepares 10 
cards.  This activity will be carried out in groups. They take it in turns to 
pick up a card, look at it, and make a procedure text in English.  
3. Advantages of Using Cue Cards in Teaching 
Cue cards have many advantages when it is implemented in writing 
text. The advantages are: (1) It can make students easier to generate the 
word needed in writing, (2) It is a media for the students to express their 
ideas in writing text, (3) It can stimulate mind, feeling, and attention of the 
students. 
D. Review of Procedure Text 
Procedure text is a text which gives information to readers. It is the set 
of steps which should be completed in the right sequence to get the goal. 
Purpose of procedure text is to explain how something can be done. It 
means that in writing procedure text the writer should have to do in 
chronological order. Gerot, at.al. (1994:86) states that the social function of 
procedure text is to describe how something is accomplished through a 
sequence of action or step. In mastering procedure text the student have to 
know the generic structure of procedure text they are: 
1) Goal  
The goal can be title of the text. It also can be an introductory 
paragraph. For example: the recipe to make mushroom soup. It is 
mention the name of recipe that we will make in the main handing or 
the title of the text. This part is called the goal of procedure text 
2) Materials  
In this part we can to indicate what we will need to make something. It 
means that we can know our materials and ingredients that we need in 
this section. For example: we mention mushroom, eggs, salt, cream, 
paper and chicken stock. This part is called material of procedure text. 
3) Steps  
In this part we have to indicate how something is accomplished 
through a sequence of action or steps. It means that we can know the 
step to make something in this section. For example: prepare 
mushroom and place in the frying pan with melted butter, cover and 
cook for ten minutes. 
D. Previous Study 
The first, research was research by Sofiana Zahara (2014). This research 
aims to study the Effectiveness of teaching Descriptive Text using picture 
media on students Ability. At a glance, this research and the previous research 
seem to be similar. This research use picture series writing method, that is a 
tool in teaching writing.  Meanwhile, the previous research used picture series 
writing to improve, help, connect, and organize students‟ thought in writing. 
The previous study conducted by found that response picture series writing 
method helps the students to get focus about what they will write. The result of 
the research, picture series writing is an effective technique to teach writing for 
tenth grade students of SMK Grafika Informatika, Jakarta. The effectiveness of 
technique is influenced by the students‟ level of creativity. The difference 
between this research and the previous research was focus on improving 
writing in student‟s creativity. Yet, both of the researches have the similarity 
that is the purpose was to investigate whether the method was able to improve 
the students‟ writing skill. 
The Second, is conducted by Prihatina Rahayu Utami (2014), “The 
Effectiveness of Using Pictures in Series on The Seventh Grade Students' 
Writing Achievement at Smp Negeri 1 Pakusari in the 2013/2014 Academic 
Year”  To make the writing test reliable, the researcher conducted try out test. 
It was intended to know whether or not there were errors in the writing test 
material and time allocation before the test was tested to the respondents. In 
conducting try out test, the researcher used VII A which had the nearest mean 
score. The mean score of VII F was 76.9 while mean scores of both VII F and 
VII G were 77.1 and 76.7. After knowing the result of try out, the researcher 
conducted the writing test to the respondents in both the experimental class and 
control class. In order to know whether or not both classes had a significant 
difference in writing achievement, the scores of the writing test was analyzed 
statistically by using t-test formula. The result showed that the t-value was 
3.8184. Then the result of data analysis was consulted to the value of t-table of 
5% significant level (confidence interval 95% and Df 69). In t-table the value 
was 1.9949. It showed that t-value was higher than the value of t-table of 5% 
significant level (confidence interval 95% and Df 69). It means that the null 
hypothesis was rejected. Therefore, the alternate hypothesis was accepted, that 
“there is a significant effect of using pictures in series on the seventh grade 
students‟ writing achievement at SMP Negeri 1 Pakusari”. It means that 
pictures in series as a media gave significant effect to the students‟ writing 
achievement especially writing procedure text. 
The third is conducted by Ruwinarsih (2015) “The Use of Pictures in 
Improving Writing Procedure Text Ability of The first years Student of SMP N 
5 Dumai” This study inform the use of pictures in improving the writing ability 
of students. This study employed a classroom action research which consisted 
of three cycles. it involved a class of the first grade students in SMP N 5 
Dumai. The data were collected through two techniques, encompassing reading 
test and observation. The data were analyzed based on the result of the test and 
the observation. The findings of this study show that these of pictures can 
improve the writing procedure text ability of the first grade students in SMP N 
5 Dumai. It can be seen from the research findings in terms of student‟ reading 
score and their classroom activities. The first point is that there was an increase 
in students‟ writing test means score from cycle 1 (57.5) to cycle 2 (65.25) to 
cycle 3 (80). The second point is in terms of the students‟ classroom activities. 
Based on the writer‟s observation, it can be seen that, quantitatively, their 
activates improved from cycle 1 (54.16%) to cycle 2 (70.83%) and to cycle 3 
(87.5%). Those improvements were the effect of the use of pictures in teaching 
writing procedure text in the class. In conclusion, it can be stated that the use of 
pictures can improve the writing procedure text ability of the first grade 
students of SMPN 5 Dumai. 
Another research is conducted by Fenny Thresia (2017). The title of the 
research is Improving Students‟ Writing Ability through Cue Cards Technique. 
The research method in this research is classroom action research. From the 
research, the results are there are two cycles in this research. In each cycle 
there was increased score. So the first meeting the students felt confuse and not 
understand with the technique. So, the researcher gave explanation to the 
students and task to write descriptive text according the picture. Then the 
researcher gave explanation about cue cards technique. Based on the result of 
the research, it can be seen that the students understanding in learning 
descriptive text improved after they learn using cue cards technique. It can 
more be explained from the average score of pre test, post test cycle 1 and post 
test cycle 2. From the calculation of pre test, the average score before the 
students learn by cue cards was 0% students get score 75. After treatment the 
average score increase about 36% students get score 75 (cycle 1) and in the 
cycle 2 the average score of post test 2 was 78 it is about 81% students get 
score 75 (cycle 2). The research was devided into two cycle that started by pra 
action. It showed improvement significantly from one meeting to the next 
meeting, from one cycle to the following cycle. The result of this research is 
indicates that descriptive text gave a better gain to students after they learn by 
cue cards technique. 
E. Rationale 
Writing is one of difficult subject for student at seventh grades. Writing 
needs processes or steps in arranging a text. Vocabulary, punctuation, and 
structure are the aspects that make the students get difficulties. The student 
also felt bored during the teaching writing process. The teacher uses cue card 
and only focused on the textbook. When the students bored it will make 
difficult to understand the meaning. The students need the better media. The 
researcher would like to do an experiment using picture series media to teach 
the students. 
The picture series media is one of effective and successful media to 
develop students‟ writing skill. The uses of picture series in the classroom can 
make good communication between teachers and students. The value of the 
communication is in the open exchange of ideas and warm acceptance by the 
teacher of the student‟s writings.  
Teaching writing uses picture series media is expect to give better result to 
students at seventh grade of MTs N Mlinjon Klaten. Furthermore, the 
students‟ boredom is caused of uninterested media used. Picture series media 
can reduce students‟ English writing apprehension and increases students 
writing confidence in writing skill. This media can be a solution for teacher to 
attract students‟ intention, attention, and communication in during the 
classroom activities. 
 
 
 
F. Hypothesis 
Based on theories underlying of Pictures Series, descriptive and teaching 
writing for the Eighth grade students, the researcher proposes the hypothesis 
stating that Pictures Series can effective in teaching writing skill of the seventh 
grade students of MTs Mlinjon Klaten 2017/2018. 
1. Ha: There is effectiveness using Picture Series for seventh grade of MTs 
Mlinjon Klaten.  
2. Ho: There is not effectiveness using Picture Series for seventh grade of 
MTs Mlinjon Klaten. 
 
Then, the criteria of hypothesis used in this research are as follows: 
1. If t-test (to) > t-table (tt) in significant degree of 0.05, Ho (null 
hypothesis) is rejected. It means that the rates of mean score of the 
experimental group are higher than the controlled group. The using of 
Picture series media to teach reading. 
2. If t-test (to) < t-table (tt) in significant degree of 0.05, Ho (null 
hypothesis) is accepted. It means that the rates of the score of the 
experimental group are same as or lower than the controlled group. The 
using of Picture series media is not effective to teach reading. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design 
The researcher uses a kind of Quantitative research. Quantitative is a 
means for testing objective theories by examining the relationship among 
variable, Creswell (2003:4). Quantitative explaining phenomena by collecting 
numerical data that are mathematically based on methods (in particular 
statistics), Muijs (2004:1). In this research the researcher uses experimental 
research. 
Arikunto (2006:272) states that experimental research is intended know 
whether there is a casual relationship by comparing one or more experimental 
group that are given treatments with one or more of the comparison (control 
group) who are not given any treatment. Experimental has four designs are pre-
experimental, true-experimental, factorial design, and quasi experiment design 
Sugiyono (2011: 73). 
The researcher used Quasi Experimental design. Ary (2010: 316) Quasi-
Experimental design are similar to randomized experimental design in that they 
involve manipulation of an independent variable but differ in that subjects are 
not randomly assigned to treatment groups. Because the quasi-experimental 
design does not provide full control, it is extremely important that researchers 
be aware of the threats to both internal and external validity and considers 
these factors in their interpretation. Best (1981: 153) state that the design as 
follow: 
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Figure 3.1 Experimental Research 
Where: 
P1 = the pre-test 
P2 = the post- test 
X1= treatment in experimental group 
X2 = treatment in control group 
From the design above, subject of the research was grouped into 
experimental group and control group. The experimental group taught by using 
picture series media, while the control group was taught by using cue card. The 
last, experimental and control groups are given post-test again on writing of 
procedure text. 
B. The Setting of the Research 
1. Place of The Research 
This research will conduct at MTs N Mlinjon Klaten in academic year 
2017/2018. This school is located in Mlinjon, Tonggalan, sub district 
Klaten, Central Java. 
2. Time of The Research 
This research is carried out in the second semester of 2017/ 2018 
academic year. Time of the study such as: 
 
 
Experimental group       X1               P1 
Control Group                 X2               P2 
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Table 2.1 Research Schedule 
No Agenda  Month  
   Nov  Dec  Jan  Feb  Mar  Apr  May  Jun 
1 Pre – Observation         
2 Proposal draft and 
consultation 
   
 
     
3 Proposal draft seminar          
4 Try out test, Pre- Test, 
Treatment, Post- Test 
        
5 Analysing the data         
6 Munaqosyah          
 
C. The Subject of The Study 
1. Population 
Sugiyono (2014:61) stated population is generalized area that consists 
of object or subject that has specific quality and characteristic that set by 
researcher to be learned and taken conclusion. In this research, the 
population are the seventh grades in MTs N Mlinjon Klaten in academic 
year 2017/2018. There are eight classes at seventh grade students: VII A, 
VII B, VII C, VII D, VII E, VII F, VII G, and VII H.  
2. Sample 
Sugiyono (2011:81) state that sample is a proportion of population. 
The researcher uses two samples from the population. For the sample of this 
research, are classes (VII G and VII H) of the Seventh grade of MTs 
Mlinjon Klaten. Every class consists of 26 students. The class that used are 
VII G class as experimental group and VII H class as control group. 
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3. Sampling 
Sanjaya (2013:228) states that sampling is the way to get information 
with accurate, detail and efficient about the population with a little part to 
make a sample. Technique of collecting sample refers to process of 
selecting the individuals (a sample) from a population preferably in such a 
way that the individuals are representative of the larger group from which 
they are selected (Fraenkel and Wallen, 2000:671).  
In this research, the researcher used cluster random sampling for 
getting sample from the population. Because, in every single class has 
ability to be choosen became a sample. Johnson and Christensen 
(2000:172), cluster random sampling is types of sampling in which cluster 
(a collective type of unit that includes multiple elements) are randomly 
selected. There are eight classes in the seventh grade of MTs N Mlinjon 
Klaten.  
The way of taking samples is clustering the students’ ability based 
their daily score. First, the researcher makes list of all classes’ mean score. 
Then, the researcher clusters the name of classes which classes have good 
mean score and classes have low mean score. The result of clustering is 
used to identify which classes need to be taught by the technique used in 
this research and to determine which one is experimental group and which 
one is control group. Then the researcher gets the name of VII G and VII 
H. The first taken is VII G as experimental group and the second taken is 
VII H as control group. 
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D. Technique of Collecting the Data 
Technique of collecting data is aimed to support the success of the 
research. It helps the research to get the data and the information about the 
process of improving students in this research, the researcher applied test as an 
instrument for collecting the data. 
1. Test 
Test is a set of questions, exercise or other instrument which are used 
to measure skills, knowledge, intelligent and attitude of individual or groups 
(Arikunto, 2006:150). However, the test technique use achievement test. 
Achievement test is the test that is used to measure students’ ability after 
learning something (Arikunto, 1992:21). The test here is a writing test. It is 
used to measure the students’ writing skill. They are, pre-test and post-test. 
a. Pre-Test 
The pre-test will be given to control and experiment class to find out 
the initial condition before treatment. The researcher asks the students of 
control and experiment class to write a procedure text based on topic 
given. The researcher will evaluate the students’ tasks result using the 
composition from Heaton (1988:146). The topic on the procedure text  
used  “How to make Banana Sandwich” 
b. Post-Test 
The post-test applied to the experimental class after the researcher 
teach use picture series media and will give to the control class after the 
teacher teach use cue card media. The researcher will use descriptive text 
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for test students’ writing skill. The topic on the procedure text will use 
only 3 topics: 
1) How to make vegetable salad 
2) How to make warm tea 
3) How to make instant noodle. 
From the topics above the students may choose one of the topics 
based on the students’ interest. And students will write procedure text 
based on one of the topics. Then, the students submit the text to the 
researcher and the researcher will evaluate the students’ assessment 
with composition adapted from Heaton (1988:146). 
E. Research Instrument 
1. Reliability of Test 
Reliability refers to consistency and authenticity in responses 
(Liasseliti, 2013:26). Reliability of the test shows whether the instrument is 
reliable and can be used as device to collect the data, the researcher used 
inter-rater reliability. Djiwandono (2002:185) explain that rater reliability is 
usually used to measure speaking or writing skill that produces continuous 
oral or written discourse. There are two kind of rater reliability: intra-rater 
reliability (twice assessment by some person) and inter-rater reliability 
(assessment by two persons). 
In this research, the researcher used inter-rater (assessment by two 
person) to take the students’ writing score. The first rater is from the expert 
writing and the second rater is the English teacher of MTsN Mlinjon. To 
find out the reliability of test, the researcher takes try out to control class. 
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The final students’ score are determined from the average score between the 
expert’s scoring and the English teacher’s score on students’ descriptive text 
about “Animal and Place or things”. The students will use black pen. The 
researcher will use blue pen and the teacher uses red pen. 
Before the raters give scores to the students’ writing, the instrument of 
scores earlier will give to the raters based on the Heaton’s criteria in scoring 
writing. Heaton (1988:146) defines five components of scoring writing test, 
they are: content (13-30), organization (7-20), vocabulary (7-20), language 
use (5-25), mechanics (2-5). Each criterion has specific criteria and score 
range to make the raters easier in giving maximal and appropriate scores. 
2. Validity of Test 
Validity is a measurement that shows the degree of instrument 
validity. Test can be called valid if there is same between data has collected 
with real data in the object of the research (Sugiyono, 2011:121). There are 
three important ways to seek the validity instrument such as construct 
validity, content validity and external validity (Ali and Asrori, 2014:282). 
Fraenkel and Wallen (2012:162) say content validity refers to judgment of 
the content and logical structure of the instrument as it is to be used in a 
particular study. 
In this research, the researcher use content validity to provide the 
content validity of the test, the researcher devises the test in accordance with 
the purpose of the test itself that is to measure the students’ writing 
procedure text achievement. 
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F. Technique of Analyzing the Data 
1. Data Description 
The descriptive analysis consists of mean, median, mode and standard 
deviation of writing score.  The formula of mean, median, mode and 
standard deviation as follows: 
a. Mean 
The mean is adding a list of scores then dividing by the number of 
Score. The formula of mean score from Brown (1996:96) as follow: 
  
∑ 
 
 
Where: 
 : The mean 
∑  
: The sum of raw score 
n  : the number of classes 
b. Median  
The median is the point in a distribution of measures below which 
50% of the cases.  The formula of median by Brown (1996:107) as 
follow: 
        {
 
 
    
  
} 
Where: 
Me : the median 
L : the lower limit of the interval within which the median lies 
i : the interval size 
n : the number of cases in the distribution 
X
X
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cfb : the cumulative frequency in all intervals below the interval 
containing the median 
fw : the frequency of cases within the interval containing the 
median. 
c. Mode 
The mode is that value in a distribution that occurs most 
frequently. Purwaningsih (2010:85) the formula of the mode as follows: 
 
 
Where: 
Mo : the mode 
L     : the lower limit of the interval within which the mode lies 
I      : the interval size 
f1    : the frequency of the interval-containing mode reduced by 
that of the previous interval 
f2    : the frequency of the interval-conta in ing  mode reduced 
by that of the following interval 
d. Standard deviation 
Standard deviation is the square roof of variance (Ary,et al, 
2010:117, Best & Kahn, 1995:285) in which the variance is the average 
of the squared differences from the mean.  The formulation in standard 
deviation by Brown (1996:107) as follows: 
    
√∑(  x )
 
 
 
𝑀𝑜  L  𝑖  
𝑓1
𝑓1  𝑓2
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Where: 
SD  : the symbol for standard deviation 
  : the mean of students' score 
x  : value of the item 
n  : total number of items   
2. Pre-require site T-Test 
a. Normality test 
The normality test is used to know the distribution of question from 
the test in normal or abnormal. The normality test calculated for both 
experimental and control group. There are several steps to find normality: 
1) Determining the mean score, as above formula 
2) Determining standard deviation, as above formula 
3) Calculating Z value, using formula 
     
  
 (xi = score of the 
students,    = average score of the students, SD = stendart 
deviation) 
4) Looking for P   Z of each item in the table 
5) Calculating Ltable of 0,05 α 
6) Determining L for each item in the test b deriving F/n with P   Z 
7) Comparing the maximum result of L for each item with Ltable 
and the  normality test can be found. If Lmax   Ltable the 
distribution of the test runs normally but if Lmax   Ltable the 
distribution of the test does not runs normally.  
Based on the normality formula above, the researcher got result in 
his SPSS that the data is not normal; because the significant score are 
x
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0.007 and 0 lower than 95% of the confidence interval that is 0.05, as 
can be seen on the output table below:  
 
Figure 3.2 Normality Score 
b. Data homogeneity 
Homogeneity test is used to know whether two groups (experimental 
and control class) are taken from population have homogeneity or not. 
The formula is (Siregar, 2013:203): 
   
   
   
 
 
Where: F = standard for ANOVA 
 Sb = between group 
 Sw = within group 
    
  (   )
    (    )
      (  )
 
  1
 
And     
(    )  
  (  )  
   (    )   
 
   
 
Where:    = average score of the students 
N = the sum of the students in group 
Sn
2
 = group variant 
Based on the homogeneity formula above, the researcher got result 
in his SPSS that the data is homogeny, because the significant score is 
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0.284, higher than 95% of the confidence interval that is 0.05, as can be 
seen on the output table below: 
 
Figure 3.3 Homogeneity Score  
3. Inferential Analysis 
The result of the post-test will be analyzed using inferential analysis (t-
test) to see the significant different of the technique after the data is 
collected. The formula is:  
        
     
√
       
      2(
1
   
1
  )
 
Where: Mx = mean score of control group 
My = mean score of experimental group 
∑x2 = total square of control group 
∑y2 = total square of experimental group 
Nx =  the total number of control group 
Ny = the total number of experimental group 
The value of the t-test will be consulted to be the value of the t-table in 
appropriate degree of freedom at the level of significant 5% as usually 
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psychological and education research. The degree of freedom formula is df 
= n1+n2-2 
4. Data analysis Step in SPSS 
SPSS is one of application that can be used to analyze data 
systematically. It uses menu and dialogue to make the researcher analyze 
their data easier.  For analyzing this data, the researcher using SPPSS 
application to prevent miss-calculation. The steps can be seen as follow:  
a. First of all, an SPSS application should be installed in the computer or 
laptop. The researcher is using SPSS ver.16 
b. Second, the descriptive analysis is analyze manually 
c. Third, for analyzing Homogeneity of the data, the researcher use these 
steps (Besral, 2010: 59-61): 
1) Open the SPSS application and click on the “Variable View”  
 
Figure 3.4  First Steps of Analyzing Homogeneity 
2) Fill the “Name” column with “x” that represented for the control 
group score and “y” that represented for the experimental group 
score. While in the “Label” column, fill it with “Control Group” or 
“Experimental Group”.  
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Figure 3.5 Second Steps of Analyzing Homogeneity 
3) Go back to “Data View” and insert the score. Variable “x” for 
control group and “y” for experimental group  
 
Figure 3.6  Third Steps of Analyzing Homogeneity 
4) Click “Analyse”, choose “Compare Means”, then pick “One-Way 
ANOVA...” 
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Figure 3.7 Fourth Steps of Analyzing Homogeneity 
5) Move variable “y” to the “Dependent List ”and variable “x” to the 
“Factor”  
                      
Figure 3.8 Fifth Steps of Analyzing Homogeneity 
6) Click on the “option...” then choose “Homogeneity...” and click 
“Continue”. Finally, click “OK”  
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Figure 3.9 Sixth Steps of Analyzing Homogeneity 
7) The “Output” table will pop up and show the result. If the 
“significant” score is higher than 95% of the confidence interval 
that is 0.05, it means that the data is Homogeny  
   
  Figure 3.10 Seventh Steps of Analyzing Homogeneity 
d. Fourth, in analyzing Normality of the data, the researcher use these 
steps (Besral, 2010: 78-80):  
1) Open the SPSS application and click on the “Variable View” 
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Figure 3.11 First Steps of Analyzing Normality 
2) Fill the “Name” column with “Score” that represented for the 
student and “Group” that represented for the experimental group 
and control group. In the first “Decimal” column, fill it with “2” 
for accretion of your score. While in the “Label” column, you can 
leave it blank  
 
Figure 3.12 Second Steps of Analyzing Normality 
3) Click on the second “Value” column button. Fill the “Value” with 
number “1” and the “Label” with “Control Group” and click 
“Add”. Then, fill the “Value” again with number “2” and the 
“Label” with  “Experimental Group” and click “Add”. Finally, 
click “OK” 
52 
 
 
Figure 3.13 Third Steps of Analyzing Normality 
4) Go back to “Data View”. Fill the “Score” with the students’ score 
and “Group” with “1” or “2” that represent Experimental group 
and  Control group. 
 
Figure 3.14 Fourth Steps of Analyzing Normality 
5) Click “Analyze”, choose “Descriptive Statistics”, and then pick 
“Explore...” 
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Figure 3.15 Fifth Steps of Analyzing Normality 
 
6) Move variable “Score” to the “Dependent List” and variable 
“Group” to the “Factor List”. Pick “Both” and click “Plots...” 
 
Figure 3.16 Sixth Steps of Analyzing Normality 
7) Choose “Normality plots with tests” and click “Continue”. Finally 
Click “OK”  
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Figure 3.17 Seventh Steps of Analyzing Normality 
8) The “Output” table will pop up and show the result. If the 
“significant” score is higher than 95% of the confidence interval 
that is 0.05, it means that the data is Normal, but, in the researcher 
case, the data is not Normal.  
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CHAPTER IV  
RESEARCH FINDING AND DISCUSSION  
  
This chapter discussion the result of the research conducted at the seventh 
grade students of Mts N Mlinjon Klaten. This chapter provides some findings and 
discussion about use Picture Series Media in teaching writing text. This chapter 
consist of the research finding, data analysis, and discussion.  
A. Research Finding 
This section discusses the result of the research about the effectiveness of 
Picture Series in teaching writing t seventh grade students of Mts N Mlinjon 
Klaten in academic year 2017/2018. The aim of the research is to find out the 
effectiveness using Picture Series to teach writing text. 
In this research, the researcher chooses two classes as the sample. 
They were VII G class as the experiment class consisted of 26 students and 
VII H class as the control class consisted 26 students. The researcher gave 
the different treatment in experimental class and control class. The 
Experimental class the researcher using Picture Series. According to Wright 
(1989:24-25,41), the ways of teaching writing by using pictures series are: 
a. Write Anything You Know 
1) The teacher shows a picture in class about procedure text randomly. 
2) Students write down any words they can think of related to the 
pictures in series. 
3) Students combine the words into phrases and sentence. 
b. Recombination 
1) The students look at the pictures in series showing a certain scene, 
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2) The teacher asks a variety of questions focusing on a teaching point 
based on the pictures in series. 
3) The teacher introduces a sentence pattern, 
4) The students take the pattern and find different ways of applying it to 
the pictures in series.  
The ways of teaching writing by using pictures series are: 
First, the teacher prepares one envelope (10 cards), then the teacher gives 
the students guidance as to the sort of questions they should ask and the 
students work. Second, this activity is the teacher prepares an envelope (10 
cards). The students work in individual and follow the instructions from the 
teacher. Put the cue cards on the table. Third, this activity is “fast”. The teacher 
prepares 10 cards.  This activity will be carried out in groups. They take it in 
turns to pick up a card, look at it, and make a procedure text in English. 
After that, the researcher gave them post-test to know the result of the 
treatment. The result of the post-test of both class were compared by using T-
Test. The data description of both class can be seen as follows:  
1. Data Description   
a. The students who are taught using Picture Series (Experimental 
Class)  
The experimental class (VII G) was taught Picture Series in 
teaching writing text. It consisted of 26 students. The data was obtained 
from the pre-test and the post-test score of experimental class. The table 
included of the students’ list score in table 4.1.  
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1) Pre-test Experiment Class  
The data presented are the result of writing test. It concluded the 
mean, median, standard deviation and frequency distribution. The 
description of the data was described as follow:  
Descriptive analysis of the pre-test data showed that the lowest 
score was 40 and highest score was 85. The mean was 66,88, the 
standard deviation was 9,916, and the median was 68,5. The detail of 
description experiment class in table 4.2 and the histogram pre-test 
experimental in figure 4.1.  
Table 4.1 Tthe Description of Pre-test Experiment Class 
T
a
b
l
e
 
4
.
2
  
 
Descriptives 
 Class Statistic Std. Error 
Data_Pret
est 
Exsperimental 
Class 
Mean 66.8846 1.94488 
95% Confidence 
Interval for Mean 
Lower Bound 62.8791  
Upper Bound 70.8902  
5% Trimmed Mean 67.3077  
Median 69.0000  
Variance 98.346  
Std. Deviation 9.91696  
Minimum 40.00  
Maximum 85.00  
Range 45.00  
Interquartile Range 12.75  
Skewness -.595 .456 
Kurtosis 1.022 .887 
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Figure 4.1 Histogram of Pre-test Experiment Class 
 
2) Post-test Experimental Class  
The data presented are the result of writing test. It concluded the 
mean, median, standard deviation and frequency distribution. The 
description of the data was described as follow:  
Descriptive analysis of the Post-test data showed that the lowest 
score was 70 and highest score was 88. The mean was 79,28, the 
standard deviation was 5,442, and the median was 80,00. The detail of 
description experiment class in table 4.3 and the histogram pre-test 
experimental in figure 4.2.  
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Table 4.2 the description of Post-test Experiment Class 
 
 
 
Descriptives 
 Class Statistic Std. Error 
Data_Pos
test 
Exsperimental Class Mean 79.2308 1.06743 
95% Confidence Interval 
for Mean 
Lower Bound 77.0324  
Upper Bound 81.4292  
5% Trimmed Mean 79.2821  
Median 80.0000  
Variance 29.625  
Std. Deviation 5.44285  
Minimum 70.00  
Maximum 88.00  
Range 18.00  
Interquartile Range 10.00  
Skewness -.249 .456 
Kurtosis -1.021 .887 
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Figure 4.2 Histogram of Post-test Experiment Class  
b.  The students who are taught using Cue Card (Control Class)  
The Control class (VIII H ) was taught using Cue Card in teaching 
writing text. It consisted of 26 students. The data was obtained from the 
pretest and the post-test score of control class. The table included of the 
students’ list score in table 4.4. 
1) Pre-test Control Class  
The data presented are the result of writing test. It concluded the 
mean, median, standard deviation and frequency distribution. The 
description of the data was described as follow:  
Descriptive analysis of the pre-test data showed that the lowest 
score was 51 and highest score was 70. The mean was 60,30, the 
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standard deviation was 6,059, and the median was 59,0. The detail of 
description control class in table 4.5 and the histogram pre-test control 
in figure 4.3.  
Table 4.3 the description of Pre-test Control Class  
 
 Control Class Mean 60.3077 1.18811 
95% Confidence Interval 
for Mean 
Lower Bound 57.8607  
Upper Bound 62.7546  
5% Trimmed Mean 60.2735  
Median 59.0000  
Variance 36.702  
Std. Deviation 6.05818  
Minimum 51.00  
Maximum 70.00  
Range 19.00  
Interquartile Range 12.00  
Skewness .083 .456 
Kurtosis -1.383 .887 
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 Figure 4.3 Histogram of Pre-test Control Class 
2)  Post-test Control Class  
The data presented are the result of writing test. It concluded the 
mean, median, standard deviation and frequency distribution. The 
description of the data was described as follow:  
Descriptive analysis of the Post-test data showed that the lowest 
score was 64 and highest score was 84. The mean was 72,88, the 
standard deviation was 4,835, and the median was 72. The detail of 
description control class in table 4.6 and the histogram post-test control 
in figure 4.4.  
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Table 4.4 the description of Post-test Control Class 
 
 
 
 
 
 
 
 
 
 
 
Figure 4.4 Histogram of Post-test Control Class 
 Control Class Mean 72.8846 .94840 
95% Confidence Interval for 
Mean 
Lower Bound 70.9313  
Upper Bound 74.8379  
5% Trimmed Mean 72.7607  
Median 72.0000  
Variance 23.386  
Std. Deviation 4.83592  
Minimum 64.00  
Maximum 84.00  
Range 20.00  
Interquartile Range 6.00  
Skewness .601 .456 
Kurtosis .154 .887 
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2. Pre-requisite Test  
The Normality test is to reveal that the sample are in normal 
distribution. The Homogeneity test is to reveal that both sample of 
experiment group and control are homogeneous.  
a. Normality test  
Normality test is the normality test is used to know whether the data 
is normality distribution or not. The sample is in Kolmogorov-Smirnov Z 
if significant  
Kolmogorov-Smirnov > for α 0,05 so Normal. To read Kolmogorov-
Smirnov data, as follow:  
Ho is normal population  
Ha is non-normal population  
If significant > 0,005 so Ho accepted  
If significant <= 0,005 so Ho rejected  
 
Table 4.5 The summary of Normality test in Pre-test Data (Experiment and 
Control Class) 
Tests of Normality 
 
Class 
Kolmogorov-Smirnova Shapiro-Wilk 
 Statistic df Sig. Statistic df Sig. 
Data_P
retest 
Exsperimental Class .128 26 .200* .960 26 .382 
Control Class .152 26 .126 .928 26 .068 
a. Lilliefors Significance Correction      
     
 
In table 2.1 can be read that significant in Experiment class is 
0,200 > 0,05 = Normal and significant in Control Class is 0,162 > 0,05 = 
Normal. It means both data pre-test experiment and control class were 
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Normal distribution. The researcher uses Kolmogorov-Smirnov because 
the total respondent are 52 respondents (more than 50).  
 
Table 4.6 The summary of Normality test in Post-test Data  
Tests of Normality 
 
Class 
Kolmogorov-Smirnova Shapiro-Wilk 
 Statistic df Sig. Statistic df Sig. 
Data_Po
stest 
Exsperimental Class .163 26 .073 .924 26 .056 
Control Class .149 26 .140 .951 26 .244 
a. Lilliefors Significance Correction      
 
In table 2.2 can be read that significant post-test data in 
Experiment class is 0,073 > 0,05 = Normal and significant in Control 
Class is 0,140 > 0,05 = Normal. It means both data post-test experiment 
and control class were Normal distribution. The researcher uses 
Kolmogorov-Smirnov because the total respondent are 52 respondents 
(more than 50).  
b. Homogeneity  
Homogeneity test is implemented to investigate whether two 
groups have same variant or not. Homogeneity test is done to know the 
data are homogeneous. To know homogeneity of the data, there is 
conditions as follow:  
If significant value > 0,05, so variant each sample is same (homogeny) 
If significant value < 0,05, so variant each sample is different (not 
homogeny)  
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Table 4.7 The summary of Homogeneity in Pre-test Data  
Test of Homogeneity of Variances 
Exsperimental class   
Levene Statistic df1 df2 Sig. 
1.895a 8 14 .141 
 
Test of Homogeneity of Variances 
Control Class    
Levene Statistic df1 df2 Sig. 
1.242a 5 14 .341 
 
 
In table 4.9 can be showed that pre-test experiment class significant 
value is 0,141 > 0,05 and pre-test control class significant 0,341 > 0,05, it 
means both pre-test experiment and control class is Homogeny.  
Table 4.8 The summary of Homogeneity in Post-test Data  
Test of Homogeneity of Variances 
Post-test Experimental Class   
Levene Statistic df1 df2 Sig. 
2.169a 5 15 .113 
 
Test of Homogeneity of Variances 
Post-test Control Group    
Levene Statistic df1 df2 Sig. 
1.638a 4 17 .211 
 
In table 4.10 can be showed that post-test experiment class 
significant value is 0,113 > 0,05 and pre-test control class significant 0,211 
> 0,05, it means both pre-test experiment and control class is Homogeny. 
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3. Hypothesis Test  
Hypothesis test can be done after the result of normality and 
homogeneity test are fulfilled. In this research, the researcher used t-test 
for hypo testing test with mean from individual students’ score (pre-test 
and post-test) in experiment class and control class. It used to know there 
is effective or not according t-test can be follow:  
Ho will rejected if Tvalue > Ttable for significant α 0,05 so Ha accepted 
and not only read in Tvalue but can read in pvalue (sig 2-tailed.) where Ho 
will rejected if pvalue (sig 2-tailed) < α 0,05.  
Table 4.9 T-test   
  Levene's Test for Equality 
of  
Variances  
t-test for Equality of Means  
F  Sig.  t  df  
Equal variances assumed  
Equal variances not assumed  1,518  ,224  9,436  50  
    9,436 47,015  
  
   t-test for Equality of 
Means  
 
Sig. (2tailed)  Mean 
Difference  
Std. Error 
Difference  
95% Confidence  
Interval of the  
Difference  
 
Lower  
Equal variances assumed  ,000  12.73077 1.34914 10.02094 
Equal variances not 
assumed  ,000  12.73077 1.34914 10.01667 
  
   
t-test for Equality of Means  
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95% Confidence Interval of the  
Difference  
Upper  
Hasil  
Equal variances assumed  15.44060 
  
 Equal variances not assumed  15.44487 
  
Ttable is 2000 in df 60 and significant 0,05. The result of T-test above 
Tvalue > Ttable. that was 9.436 > 2000, and also can read in p-value (sig 2-
tailed) < 0,05. That was 0,000 < 0,05. So, with those can be concluded that 
Null Hypothesis (Ho) was rejected and Alternative Hypothesis (Ha) was 
accepted.  It means that there was significant different in achievement of 
writing text between students taught by Picture Series in teaching writing 
text.  
B. Discussion   
Based on the result, it shows that the obtained t-value is higher than t-
table, the difference is statistically significant. Therefore, based on the 
complication there is significant difference in writing text score between 
students who are taught by Picture Series and those who are taught by Cue 
Card. Hence, it can be said that Picture Series is effective to teach students’ 
writing text and hence Ha is accepted because the students who are given 
treatment by Picture Series have a better achievement in Procedure text than 
the students who are taught by Cue Card in Control Class.   
Teaching Procedure text using Picture Series make students feel enjoy 
and directed in writing process. It is proved when the researcher asked and give 
assignment to write procedure text in experiment class.Learning English 
writing text using Piture Series make students directed in improving their idea. 
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Hence, the teacher should use the interesting media in teaching English writing 
text for their students.   
Based on the analysis of students’ ability, it was found the students’ 
ability after getting treatment was so good. In this case, the experimental group 
was given treatment, which is Picture Seies in teaching learning process. The 
data were obtained from the students’ achievement score of the post-test of 
writing ability of Procedure text. From the data the researcher gets score of 
post-test, the lowest score was 70 and highest score was 88. The mean was 
79,28, the standard deviation was 5,442, and the median was 80,00.  
The findings that show students’ ability is very good. But there were still 
some mistakes that students had made like an error organization, vocabulary, 
grammar. But, it was something understood. Yunus (1981:34) states, a picture 
series is a number of related composite pictures linked to form a series of 
sequences. Hence, it is main function is to tell a story or sequence of event. The 
researcher result also that Picture Series make students enjoy and directed in 
writing learning process. It was proven with the result of the post-test score of 
the experimental class. If the result was compared between the post-test score 
of the experiment and control class, the mean score of post-test in experimental 
class is higher than mean score of post-test in control class. That is 79.28 > 
72.88.  
In the previous related study also that Picture Series is Effective for 
Students’ in teaching writing by using Procedure Text. Because in Picture 
series make students’ more easy to organization the structure of sentence. 
Although students’ are interesting to build there understanding in writing text.   
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Therefore, use Picture Series the students more batter in writing than taught use 
Cue card.  
So, it could be concluded that the implementation of using Picture Series 
in teaching writing ability of Procedure text at VII students of Mts N Mlinjon  
Klaten was effective. It was proven with students’ final score after giving 
treatment, the teaching writing text of Procedure text using Picture Series was 
better than teaching writing text of procdure text using Cue Card. 
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CHAPTER V 
CONCLUSIONS, IMPLICATION, AND SUGGESTION 
 
A. Conclusion 
Writing is the most complicated skill in English for foreign or second 
language learners. Writing skill is one of the productive skills in English 
language. It is productive activity by which one can deliver his/her ideas to 
other in a written text. In writing, people will produce a written language. 
Writing is skill which is express idea, feel and thought which are arranged in 
words, sentences and paragraph. Writing is basically the process of expressing 
ideas and thought of the writer using knowledge of structure and vocabulary to 
combine the writer’s ideas as a means of communication. Through writing, 
each person will be able to convey feelings, ideas, and announcements to 
others.  
In this research, the researcher applied Picture Series to teach Procedure 
Text in experimental class. The researcher used Picture Series in every meeting 
to develop and explore the students’ ideas. Students easier to write words that 
appropriate with the topic and they can make a good sentence. The researcher 
did pre-test in both of classes, and then did four treatments in experimental 
class. Every meeting, the students make paragraphs based on the topic for an 
experimental class by using Picture Series and uses Cue Card for a control 
class. After the treatment done, the researcher did post-test to get the student’s 
score of writing. 
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There are differences between students who are taught using Picture 
Series and the students who are taught using Cue Card. The Picture Series is a 
number of related composite pictures linked to form a series of sequences. 
Hence, it is main function is to tell a story or sequence of event.  
The students that are taught using Pictue Series have better ability in 
developing their ideas in writing than the students are taught using Cue Card. It 
can be concluded that the students enjoyed the teaching process using Picture 
Series than Cue Card that is provide by the average of post-test score in the 
control class (72,88) is lower than the average of post-test scores in the 
experimental class (79,23). In addition, the results of T-test result score above 
that analysed in SPSS, the data is significant, because the Asymp Sig (2-tailed) 
score is 0, lower than 95% of the confidence interval that is 0,05. 
B. Implications 
According to the conclusions which are previously stated, some further 
considerations were made in order to improve the students’ writing learning 
process. The implications of the actions applied during the research are 
presented as follows. 
1. The students’ positive attitudes towards the use of Picture Series 
implicates that they were motivated with the way it was turned out in 
improving their skills in writing. They were happy to be given spaces for 
practices which could empower their abilities in composing their own 
writing based on their experiences. 
2. The students’ active participation also shows that classroom management 
was successful to get the students’ attention to learn maximally. 
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3. The students’ knowledge in some aspects of writing on Procedure texts 
suggests that the actions planned during the research were effective in 
giving them better understanding which can be seen from their better 
writing. 
4. The students’ acts of questioning, asking, giving opinion .This implies 
that they were happy to be given responses on what they told and were 
willing to continue the talk. This made the relation between them closer. 
5. The researcher noticed from the students’ writing the parts that were 
still difficult for each of them whether it was the grammar, vocabulary, 
mechanics, forms, and etc. this gave her the ideas which were important in 
order to focus on giving additional explanation on each students’ 
difficulties and to help them according to the aspect where they still 
lacked. In a class where the ability of the students is mixed, this could be 
a big help for the teacher. 
C. Suggestions 
After covering up the conclusions and the implications of the research, 
several suggestions proposed to the teacher of English, the students and the 
next researchers on this subject are presented as follows. 
1. To the Teacher 
a. The teacher should be aware of the students’ needs of mastering the 
skills in writing since this will be very crucial for them in the future. 
b. The teacher should focus on giving the students’ knowledge by 
providing them full information and complete explanations on the 
subject they learn, so they can get what they are supposed to get in order 
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to switch the best in them in learning English, especially in writing skills. 
c. The teacher should always give opportunities for the students to practice 
the language as they learn best when they experience it themselves. They 
should be provided with tasks and exercises for effective learning. In 
writing, the use of dialogue Journal Writing can be an effective solution 
to function as a platform for the students to write and then build their 
writing habits. 
d. The teacher should choose appropriate tasks and practices according to 
the setting, level, classroom size, learning needs, and etc. 
e. The teacher should be creative in determining the activities performed in 
the classroom in order to enhance the students’ motivation to learn. It has 
to be communicative and meaningful which can draw the students’ 
attention. 
f. The teacher should provide the students with varied media in order to 
make the students eager to focus to the process of teaching and learning 
in the classroom. 
g. The teacher should manage the time on the process of teaching and 
learning properly. 
2. To the Students 
a. The students should maintain their selves to always be in positive 
attitudes which can also motivate themselves to learn. 
b. The students should switch the best in them in learning in order to absorb 
all the information and knowledge delivered by the teacher well. 
c. The students should always practice to write in order to build their writing 
59 
 
habits which will be very beneficial to improve their skills in writing. 
d. The students should participate actively in every task and activity which 
includes practices inside and outside the classroom in order to learn the 
language maximally. 
e. The students should manage themselves to be accustomed to work 
individually or in pairs and in group and maintain good relation with the 
teacher and their classmates. 
f. The students should gain critical and creative thinking especially in 
writing practices. 
g. The students should enhance good behaviour during the classroom 
meeting. 
3. To the Next Researchers 
a. The next researcher can use this study as a basis of conducting further 
research on the subject of Dialogue Journal Writing investigating its use 
to improve the process of teaching and learning. 
b. The next researcher should consider using Picture Series in efforts to 
improve students’ skills in reading since its nature also includes the 
activity of reading when each of the parties’ exchange conversations in 
the form of written texts. 
c. The next researcher can implement the use of Picture Series with 
different kinds of activities in the classroom which are better and match 
the students’ preferences and needs to improve their motivation in 
learning as well. 
d. The next researcher can try to use Picture Series in daily, weekly or 
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monthly bases based on the students’ level of proficiency and age and 
also their students’ contexts of learning. 
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Appendices 01 Students Score 
List score of students in experimental class.  
No  Nama  Pre-test  Post-test  
1  ADE BAGAS JANUAR PRATAMA 75 85 
2  ADI TRI PRASETYO 80 75 
3  AHMAD SAIFUL HADI 60 85 
4  ANISA RAMADHANI 
PRIHATININGTYAS 
60 85 
5  APRILIA RATNA RISTI 65 78 
6  ARDI ANDRA DIEGA SAPUTRA 70 75 
7  AZIS MAULANA 65 80 
8  BAGAS APRIYANTO 60 80 
9  BAGAS PRASETYO 80 80 
10  BRIAN AGUNG PRASETYO 70 70 
11  CANTIKA ANISA DEA SAPUTRI 62 85 
12  DITA AULIA PUTRI 70 75 
13  DITO EKA PRASETYA 70 70 
14  DODY ARDIYAN PRATAMA 72 83 
15  DZULFIQAR FATULLAH GHALIB 75 78 
16  EVITA ANGGRAINI AGUSTINA 65 75 
17  JOFANKA FATKURROHMAN 50 80 
18  LIA KURNIA SARI 68 70 
19  LUIS ANDREAN ALFIANTO 40 72 
20  NABELA AYUNDA YULIA NINGSIH 55 75 
21  PUTRI NUR CAHYAWATI 85 85 
22  REYNALDI 62 70 
23  RIZAL AMINUDDIN 60 85 
24  SULAIMAN KHOLAF 70 80 
25  WIDYA SHINTA 70 88 
26  MEYLA ANDIN TIARA 80 86 
     Total  1739 2060 
Mean  66,88 79,23 
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List score of students in Control Class.  
No  Nama  Pre-test  Post-test  
1  ADITYA GILANG SAPUTRA 60 78 
2  ANGGARA DWI NUGRAHA 56 70 
3  ARIA BAGAS NURDIANTORO 58 76 
4  ARUM CAHYANI 61 84 
5  AYU HARISA MARGANETA 51 74 
6  BAGUS TRI PAMUNGKAS 64 82 
7  DIMAS PRASETYO 52 76 
8  ELFRIDA NURMA GUFITA 54 70 
9  FARIQ ALI FAQI 66 81 
10  FAUZAN BAYU HARSONO 58 70 
11  FEBRI SETYANI 65 68 
12  FITRI EKA PRASTIWI 54 66 
13  HABIBAH NUZUL FATIMAH 58 68 
14  MARNI RAHAYU 66 70 
15  MUHAMMAD ARDHAN AKBAR RIZKI 52 72 
16  MUHAMMAD LANANG JOKO SANTOSO 68 74 
17  NATANTRA ARAY RAMBALDI 70 72 
18  QAIRUL AKMAL 65 78 
19  RAHMADANI OVTA VIANA 70 74 
20  RAMADHAN BAGUS SAPUTRA 54 74 
21  RESTI ARYANTO PUTRI 56 70 
22  SEPTIAN DWI NUGROHO 58 72 
23  SITI CHOIRUNNISA 66 70 
24  TRIYANTO 64 72 
25  RATNA TRI HASTUTI 54 64 
26  MARLINA AZ-ZAHRO 68 70 
   
   
Total  1568 1895 
Mean  60.30 72.88 
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Mean of Pre-test and Post-test Individual Students (Experimental Class)  
No  Nama  Pre-test  Post-test  Mean 
1  ADE BAGAS JANUAR  75 85 80 
2  ADI TRI PRASETYO 80 75 77.5 
3  AHMAD SAIFUL HADI 60 85 72.5 
4  ANISA RAMADHANI 
PRIHATININGTYAS 
60 85 72.5 
5  APRILIA RATNA RISTI 65 78 71.5 
6  ARDI ANDRA DIEGA SAPUTRA 70 75 72.5 
7  AZIS MAULANA 65 80 72.5 
8  BAGAS APRIYANTO 60 80 70 
9  BAGAS PRASETYO 80 80 80 
10  BRIAN AGUNG PRASETYO 70 70 70 
11  CANTIKA ANISA DEA SAPUTRI 62 85 73.5 
12  DITA AULIA PUTRI 70 75 72.5 
13  DITO EKA PRASETYA 70 70 70 
14  DODY ARDIYAN PRATAMA 72 83 77.5 
15  DZULFIQAR FATULLAH GHALIB 75 78 76.5 
16  EVITA ANGGRAINI AGUSTINA 65 75 70 
17  JOFANKA FATKURROHMAN 50 80 65 
18  LIA KURNIA SARI 68 70 74 
19  LUIS ANDREAN ALFIANTO 40 72 56 
20  NABELA AYUNDA YULIA 
NINGSIH 
55 75 65 
21  PUTRI NUR CAHYAWATI 85 85 85 
22  REYNALDI 62 70 66 
23  RIZAL AMINUDDIN 60 85 72.5 
24  SULAIMAN KHOLAF 70 80 75 
25  WIDYA SHINTA 70 88 79 
26  MEYLA ANDIN TIARA 80 86 83 
     Total  1739 2060  
Mean  66,88 79,23  
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Mean of Pre-test and Post-test Individual Students (Control Class)  
No  Nama  Pre-test  Post-test  Mean 
1  ADITYA GILANG SAPUTRA 60 78 69 
2  ANGGARA DWI NUGRAHA 56 70 63 
3  ARIA BAGAS NURDIANTORO 58 76 67 
4  ARUM CAHYANI 61 84 72.5 
5  AYU HARISA MARGANETA 51 74 62.5 
6  BAGUS TRI PAMUNGKAS 64 82 73 
7  DIMAS PRASETYO 52 76 64 
8  ELFRIDA NURMA GUFITA 54 70 62 
9  FARIQ ALI FAQI 66 81 73.5 
10  FAUZAN BAYU HARSONO 58 70 64 
11  FEBRI SETYANI 65 68 66.5 
12  FITRI EKA PRASTIWI 54 66 60 
13  HABIBAH NUZUL FATIMAH 58 68 63 
14  MARNI RAHAYU 66 70 68 
15  MUHAMMAD ARDHAN AKBAR 
RIZKI 
52 72 62 
16  MUHAMMAD LANANG JOKO 
SANTOSO 
68 74 71 
17  NATANTRA ARAY RAMBALDI 70 72 71 
18  QAIRUL AKMAL 65 78 71.5 
19  RAHMADANI OVTA VIANA 70 74 72 
20  RAMADHAN BAGUS SAPUTRA 54 74 64 
21  RESTI ARYANTO PUTRI 56 70 63 
22  SEPTIAN DWI NUGROHO 58 72 65 
23  SITI CHOIRUNNISA 66 70 68 
24  TRIYANTO 64 72 68 
25  RATNA TRI HASTUTI 54 64 59 
26  MARLINA AZ-ZAHRO 68 70 69 
   
   
Total  1568 1895  
Mean  60.30 72.88  
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Appendices 02 The list of SPSS 
 
Pretest Experimental and Control Class 
Case Processing Summary 
 
Class 
Cases 
 Valid Missing Total 
 N Percent N Percent N Percent 
Data_Pretest Exsperimental Class 26 100.0% 0 .0% 26 100.0% 
Control Class 26 100.0% 0 .0% 26 100.0% 
 
 
 
Descriptives 
 
Class Statistic 
Std. 
Error 
Data_Prete
st 
Exsperimental 
Class 
Mean 66.8846 1.94488 
95% Confidence 
Interval for Mean 
Lower Bound 62.8791  
Upper Bound 70.8902  
5% Trimmed Mean 67.3077  
Median 69.0000  
Variance 98.346  
Std. Deviation 9.91696  
Minimum 40.00  
Maximum 85.00  
Range 45.00  
Interquartile Range 12.75  
Skewness -.595 .456 
Kurtosis 1.022 .887 
Control Class Mean 60.3077 1.18811 
95% Confidence 
Interval for Mean 
Lower Bound 57.8607  
Upper Bound 62.7546  
5% Trimmed Mean 60.2735  
Median 59.0000  
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Variance 36.7 
 
02 
 
Std. Deviation 6.05818  
Minimum 51.00  
Maximum 70.00  
Range 19.00  
Interquartile Range 12.00  
Skewness .083 .456 
Kurtosis -1.383 .887 
 
 
 
 
 
 
 
 
 
 
 
 
Test of Homogeneity of Variances 
Experimental class   
Levene Statistic df1 df2 Sig. 
1.895a 8 14 .141 
a. Groups with only one case are ignored in computing the test of homogeneity of variance for 
Exsperimental class. 
ANOVA 
Exsperimental class     
 Sum of Squares df Mean Square F Sig. 
Between Groups 1714.795 11 155.890 2.071 .100 
Within Groups 1053.667 14 75.262   
Total 2768.462 25    
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Descriptives 
Control Class        
 
N Mean 
Std. 
Deviation 
Std. 
Error 
95% Confidence Interval 
for Mean 
Minimu
m Maximum 
 Lower 
Bound Upper Bound 
40 1 70.0000 . . . . 70.00 70.00 
50 1 70.0000 . . . . 70.00 70.00 
55 1 54.0000 . . . . 54.00 54.00 
60 4 59.7500 5.05800 2.52900 51.7016 67.7984 54.00 66.00 
62 2 61.5000 4.94975 3.50000 17.0283 105.9717 58.00 65.00 
65 3 57.0000 9.53939 5.50757 33.3028 80.6972 51.00 68.00 
68 1 65.0000 . . . . 65.00 65.00 
70 6 58.6667 4.50185 1.83787 53.9423 63.3911 54.00 64.00 
72 1 66.0000 . . . . 66.00 66.00 
75 2 56.0000 5.65685 4.00000 5.1752 106.8248 52.00 60.00 
80 3 63.3333 6.42910 3.71184 47.3626 79.3041 56.00 68.00 
85 1 56.0000 . . . . 56.00 56.00 
Total 26 60.3077 6.05818 1.18811 57.8607 62.7546 51.00 70.00 
 
 Homogeneity 
 
Test of Homogeneity of Variances 
Control Class    
Levene Statistic df1 df2 Sig. 
1.242a 5 14 .341 
a. Groups with only one case are ignored in computing the test of homogeneity of variance for 
Control Class. 
 
 
ANOVA 
 Sum of Squares Df Mean Square F Sig. 
Between Groups 418.288 11 38.026 1.066 .447 
Within Groups 499.250 14 35.661   
Total 917.538 25    
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Case Processing Summary 
 
Class 
Cases 
 
Valid Missing Total 
 
N Percent N Percent N Percent 
Data_Pretest Exsperimental Class 26 100.0% 0 .0% 26 100.0% 
Control Class 26 100.0% 0 .0% 26 100.0% 
 
 
Normality 
 
Tests of Normality 
 
Class 
Kolmogorov-Smirnova Shapiro-Wilk 
 Statistic df Sig. Statistic df Sig. 
Data_Pretest Exsperimental Class .128 26 .200* .960 26 .382 
Control Class .152 26 .126 .928 26 .068 
 
       
a. Lilliefors Significance Correction      
*. This is a lower bound of the true significance.     
 
 
Descriptives 
 Class Statistic Std. Error 
Data_Pretest Exsperimental Class Mean 66.8846 1.94488 
95% Confidence Interval 
for Mean 
Lower 
Bound 
62.8791 
 
Upper 
Bound 
70.8902 
 
5% Trimmed Mean 67.3077  
Median 69.0000  
Variance 98.346  
Std. Deviation 9.91696  
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Minimum 
40.00 
 
Maximum 85.00  
Range 45.00  
Interquartile Range 12.75  
Skewness -.595 .456 
Kurtosis 1.022 .887 
Control Class Mean 
60.3077 1.18811 
95% Confidence Interval 
for Mean 
Lower 
Bound 
57.8607 
 
Upper 
Bound 
62.7546 
 
5% Trimmed Mean 60.2735  
Median 59.0000  
Variance 36.702  
Std. Deviation 6.05818  
Minimum 51.00  
Maximum 70.00  
Range 19.00  
Interquartile Range 12.00  
Skewness .083 .456 
Kurtosis -1.383 .887 
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Figure 4.1 Histogram of Pre-test Experiment Class 
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Post test experimental and control class 
 
Case Processing Summary 
 
Class 
Cases 
 Valid Missing Total 
 N Percent N Percent N Percent 
Data_Postest Exsperimental Class 26 100.0% 0 .0% 26 100.0% 
Control Class 26 100.0% 0 .0% 26 100.0% 
 
Descriptives 
 Class Statistic Std. Error 
Data_Postest Exsperimental Class Mean 79.2308 1.06743 
95% Confidence Interval 
for Mean 
Lower 
Bound 
77.0324 
 
Upper 
Bound 
81.4292 
 
5% Trimmed Mean 79.2821  
Median 80.0000  
Variance 29.625  
Std. Deviation 5.44285  
Minimum 70.00  
Maximum 88.00  
Range 18.00  
Interquartile Range 10.00  
Skewness -.249 .456 
Kurtosis -1.021 .887 
Control Class Mean 72.8846 .94840 
95% Confidence Interval 
for Mean 
Lower 
Bound 
70.9313 
 
Upper 
Bound 
74.8379 
 
5% Trimmed Mean 72.7607  
Median 72.0000  
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Variance 23.386  
Std. Deviation 4.83592  
Minimum 64.00  
Maximum 84.00  
Range 20.00  
Interquartile Range 6.00  
Skewness .601 .456 
Kurtosis .154 .887 
 
NORMALITY POST TEST 
 
Tests of Normality 
 
Class 
Kolmogorov-Smirnova Shapiro-Wilk 
 Statistic df Sig. Statistic df Sig. 
Data_Postest Exsperimental Class .163 26 .073 .924 26 .056 
Control Class .149 26 .140 .951 26 .244 
a. Lilliefors Significance Correction      
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Test of Homogeneity of Variances 
B    
Levene Statistic df1 df2 Sig. 
1.638a 4 17 .211 
a. Groups with only one case are ignored in computing the test of homogeneity of variance for B. 
 
 
ANOVA 
Control class Sum of Squares df Mean Square F Sig. 
Between Groups 157.687 8 19.711 .785 .622 
Within Groups 426.967 17 25.116   
Total 584.654 25    
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Appendices 03 T-Test 
 
 
 
T-test  
  
 
  
  
 Levene's Test for Equality of  
Variances  
t-test for Equality of Means  
F  Sig.  t  df  
Equal variances assumed  
Equal variances not assumed  
1,518  ,224  9,436  50  
    
9,436 47,015  
  t-test for Equality of Means   
Sig. (2tailed)  Mean Difference  Std. Error 
Difference  95% Confidence  
Interval of the  
Difference  
Lower  
Equal variances assumed  ,000  12.73077 1.34914 10.02094 
Equal variances not assumed  ,000  12.73077 1.34914 10.01667 
  t-test for Equality of Means  
95% Confidence Interval of the  
Difference  
Upper  
Hasil  
Equal variances assumed  15.44060 
  
 Equal variances not assumed  15.44487 
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Appendices 04 Document 
Class VII G (Experimental class) 
 
Class VII H (Control Class) 
 
